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PROJECT SUMMARY

The purpose of this project is to improve the education of the
economically disadvantaged and of linguistically and culturally different
;hildren of the two small towns of Breaux Bridge and Parks in St. Martin-
Parish, Louisiana.

In this parish the ancestral language still survives strongly in local
forms variously called Acadian, Creole, and Negro French. And there exists
in French Louisiana a distinct urge to maintain the French language and
;eritage, as evidenced by the Council for the Development of French in
Louisiana. .

Recent experience and research has shown that children learn best/in
theié mother tongue and that reading readiness develops first in a language
vhich is controlled orally. For these reasons French will be used as the
initial medium of instruction for French-dominant children, especially in
such areas as French language arts (including reading and writing up to the
appropriate level) and social studies, while the children learn to under-
stand snd speak English and later to read and write it. English~-dominant

. \children will naturally first learn to read and write in English while
-‘lcquiring an oral command of French and later literacy in French.

A q@in focus of the project is to enhance the self-image of the
French-sg;aking child through a school-wide and community-wide respect
for his language. It is confidently expected that children's success in
learning through their stronger language will lead them to be successful
in learning through both languages, and ultimately to become fully

educated bilingusls who are mutually respectful of cultural differences.
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Doninant language ! Iber of lionolinguﬂ ihmiber of students Bilingual
of students in program  Students to any extent




B1 ilexican-Anerican
B2 Puerto-.lican

33 Cuban

34 Cther Spanish-Anerican ]
(s.ecify) Bho..... el

B TOTAL No, of Spanish- B ... . by
speal:ing Auericans

» C Portuguese-~fizerican C .- s

Franco-Ar:;erlcan (Acadian P ll-l 4 57 ;ro

2 Chinese-fmerican ¢ . NI ... e

G Iskimo Fver\c)—\) G __ 5

H lussian F. S e

J Other I

I TOTAL mumber of H-EIT target
students

3.

RS v

5.3 ZEthnic identity of English mother tonzue students other than target
population, if specified; by number and per cent.
2 Pma\o 0. hS LK .
2 BlacK . N3 ;
~ II TOTAL number of ZIT students .
other than ta.;get porulation LO? "'_3 o
Some. na dom stwdents dre ProbcuLly N-EM I~
5., Students' native language or wother tongue if DIFFE INT
fron their dominant lenguage. 5.4_.---_!3:-5.;-
(specify)
Douinant language Different llative Lansuaze imber.  Per Cent
1-English French .ns ns
2-Spanish e e e e aeaen.
5.5 Students' Doninant Lanzuage and irtent of Bilingualisn

Dorniinant langt.age !

Mupber of Iionolinguali
of students in progra:

Students

fhaber % not 10,
spec. , S‘)ec.‘

5 10T mglisn W3 W R4
A Anerican -
A Indian ___ TR ST
AL .. lavajo
A2 """ Cherokee . L ' o
A3- Keresan .
Ay Other (spec.) . . ' ;
5 ..... Spanish . L
C _.... Portuguese Lo ) :
D M2 French . \/ . o
F . Chinese o ,
G ._... Eskinmo N . .
H __  .wussian R
J ... GCther (spec.) . .. . o

imbexr of students Dilingual
to any extent

,JQ not ,only lﬁstenlng sneal::.ng
comprehersion iability
o, % No. %




p3e

TN

TABLE 1 t; \
CLASSIFICATION OF STUDENTS L
~ , LANGUAGE DOMINANCE
CLASSIF © * ON :
ENGLISH  FRENGH  TOTAL ;
A ACK 28 .81 109 f
NOT BLACK 89 74 163
i .
H
¢ TOTAL 117 155 272 g
MALE - 64 77 141 ;
FEMALE 53 78 131 E
| |
TOTAL 117 155 272 %
! ?
EXPERIMENTAL )
KINDERGARTEN 43 36 79
FIRST GRADE 29 51 80
TOTAL 72 87 159
OONTROL
KINDERGARTEN 28 31 59
FIRST GRADE 17 37 54
TOTAL 45 68 113
< March 1, 1971
§
7
i3 . P




5.6

page 4

5. |

secruitment of Students:

0 = not specified

@- Znglish lother Tongue and Non Inglish iiother Tongue
Students are required to participate in the bilingual progran

2 = Only N-ZIT are recuired to take prograwn., HiT's participation

is voluntary

Students selected atcording to some

-anguage

l% - Dot BT end Loy RaTticiRation S8 gg%%le.‘%&f&vof project (in additz)n to

5.7 Proportion of I -.om vupils in project orea: see Chart C
n.s«~ not specified on the cinart

5.8 Community Characteristics (mari: ally that app

1y)
(% if more than one category, indicate perc‘en% for each)

1 7 inner city-ghetto,barrio %
2 ~ major city i

3 = small city, town or suburb ._.%
4 = 1ural, farm e
5 7 other (specify)

resexrvation

5.5 A. Socio-econouic status of W-EMT participating students
(indicate specific percent of lov SZS) P
B. Average family income; if mentioned P 3 1
n.s. . not specified

5.10 Socio-econoncmic .status of IIT ~articinating students
(indicate specific percent of low SES on ths blank)
n.a. - not applicable (no IIT)
00 =not specified

5.11 Proportion of migrant students in project
(Indicate specific nercent)
n.s. =not specifisd

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic swrvey:
' I for II for
1=34T group 2T grown
(Dvas nade X
2 will. be made

o not mentioned

. .. A EECER S

L R . ch e e

6.2 If a sociolinguistic survey was or vill be nade,
mark all groups included:

I N~EMT IT 4O

arents o f\',, . . ? e

hildren X K.

teachers e e e

4 corrmanity e e
5 others

(specify)

5.7 428

5.8

50 HO®

R SUUU Y

361,266
T copita

510 .. INS_.

5,11 ﬁw_j:lj;ygg

s 1
IT ).
621 |, _
oo




5.6 uomunlty Characteristics (mari: ally thet apoly) 5.8 H
( if more than one category, indicate percen"c for each)

1 innex city-ghetto sbarrio %
2 major city i

3 = small city, town or suburb "'é
4 = iural, fam
5

-

other (speciiy)

reservation . I"‘. O ?/
5. A, aoc1o-econo;.a.c status of W.IMT participating students 5.5 A, _-.._-,..o
{indicate specific percent of lou 528)
b. Average family income, if mentioned S 7 P 3.&| 356 +
n.s. .. not specified P"- C.°~r|
5.10 Socio-econonsmic .status of [T »articipating students 5.1C .. INnS..
(indicate specific percent of low S3ZS on the blani)
n.a. - not applicable (no EIT)
00 =not specified
5.11 Proportion of migrant students in prcject 5,11 ---Q~,°/o
(Indicate specific nercent)
n.s. =not spec.;fled
6.0 SOCIOLINGUISTIC SUDVEY
6.1 Progect states that a sociolinguistic survey: 5.1 1 _,._L‘ .
I for II for IT ...
deTuT groun LT grown
@was made L.X. .3
2 will be unade e
o nol.xentioned | __ .
6.2 If a sociolinguistic survey was or vill be made, 6.2 1 __h_?-__
mark all groups included: T 1. 4
I N-ZMT IT w7
arents X N
hildren X . .
teachers ces e

4 courwunity
5 others

(specify)

6.3 Language douainance of HN-ILIT groups (checl: & _ﬁ)arents s L X children, C__teachers)
vill be deteimined by the extent eacl language is used in different domains
througn various neans of cormmumication,

e.g. specify extent descrintively: never, sonet:unes, always 0.3 & |

Is)
USE NCH-EZHGLISH LANC. USE iIGLISH ¢ .
DOLLAINS : LISTENING SPLAXING, . EADIHGIULITIIG LISTENTIG SPEAKTHC, ,uADII P LITLIG
1 llone e e e et e e N T ..
2 Church T _ 4 i
4 Vo PR SN IO

R I T R N

) Socializing |
5 llelfhbomood e
7 £ilu-TV-radid . C e
S*W’aZineSnm’s P Lo
9 Otisers . SURNURRE ST

. . (specify)

P T B N RSP ED I D T T T




6.4 If not included in survey, hov was student's language dominance 6.4 I
deternined? i II IT_ 2
H-EiT mniT -
1-inferred by use of suirnanme o . cva
2-established by formal testing of students :X . E . %Y
3-assessed by infornal mesns (specify how)

4L~-not menticgzed hovr languase do.linance vas See Xevox S a- b
ceta.aed

. . rv*- .
6.5 shetolSRIAAMSRTIONDN.TE (check a1l that spoly) 650

An analysis to determine if an interlanguage exists
in the community, (e.g.; a mixture of two languages
which serves as a single system of communication for
a group of people).

1-yes

O~no

paze 5 . 2

o c— .-

o e o s

seiclinsvistic surve includes iteiic covering:

6.6 I-TIT parents! attitudes toward maintenance of child's 6.6____ V.
N-HIT in particular domains of use or comwiete shift
0 English
1tyes
-no
5.7 HiT parents' attitudes toward their children's learning 6.7-__‘l______
the N-ZIT language ;
yes
0-no ~
6.8 Children's own attitudes regarding the second language ) 6.8“”Q_~‘ L,
they are learning and the speakers of that language (\A'\\\ be dene 1~ 1727 3) }
1-yes
0-no
6.9 If not included in survey hov were parental and/or 6.9,__‘3.._._
community attitudes toward H-ZiT maintenance
determined?

1-will.not, be assessed

~will.be assessed; metliod not specified
has been or will be assessed by method other than
sociolinguistic survey (specify how) __%\_.g._e_g_t‘\_gg\_gggg‘g,"

6.10 1-After sociolinguistic survey is irade, how does it influence 5.10_ l -
program? (specify) (e.g. transfer or maintenence instructional )
programs) ns \qow -~ APPQ,\\A\' YI P(‘f—"‘ A»Mc i'

0O-not mentioned '

7.0 STAFF SELECTION

™
-
:

7.1 Linguistic baciiground of project teachers, by nuiber in each category:
(indicate non-fnglish language in each boz:)

1, -\/_ . Languace dominance not specified (if any inforpation is not
L




Vn1Ci Serves as & siagle systom o corflunlicaiicn 1030
& group of people).

teo coveriag:

Ii-AIT parents' attitudes toward nmaintenance of child's
N-EIT in particular domains of use or comwlete shift
English
yes
-no

EIT parents' attitudes toward their children's learning 6.7 I e
he N-filT language

yes
O-no
Children's own attitudes regarding the second language 6.8 O
they are learning and the speaiers of that language (u:\\\ g_ Au.q_
1-yes
O-no

If not included in survey how were parental and/or 6.9,.,_3_“‘.
commmunity attitudes toward #-fliT meintenance
determined?
1~will not be assessed
-will be assessed; metliod not specified
has been or will be assessed by method other than
sociolinguistic survey (specify how) q uestionnaire

6.10 1—Afte; sociolinguistic survey is ﬂade, how does it influence 5.10_ l _
program? (specify) (e.g. transfer or naintenance instructional

programs) ns how _ A‘,PQ.M\VI Pee-Audit

O~-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic baciiground of project teachers, by nuiber in eaci: category:
(indicate non-English language in each bo::)

T J Languagze dominance not specified (if any information is not

" e uotner tongue not specified specified; cross out that

2 not specified whether monolingual or vilingual ieading and complete the
rest of the cnart)

- ® caea..

A-iionolinmual  ‘B-Bilingual 7.1 e
[ 1 E Dom. A-iionolinmual ilingual Iz No.

NEMT W= 'N- , I B
I e L Bonhs.

We w3 I 3.5 3%n7

' II
1 4
N= I N=
e e ma ke tes s e s e D o II]_B ns

A Total Humber B Total Number

Iionolingual Bilinéual g -E —_—
R + R N _&" .L’.C

Total lhriber
of Teachers
LN A
These were cdass rom teadhers.

The p rom o\So hod 3 SFQ.C‘Q\\S
'\eac.hcrs Qf French Crom KA.

in727 3)
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L

zides or paraprofcssionals
indicate non-gnglish language in each bo:x)’

1. —__Language dominance not specified (If any information is not
2. Mother tongue not specified specified, cross out that
> Not specified whether monolinguel or bilingual heading and complete the
- rest of the chart)
A lionolingual P Bilingual
, . 7.2 No. %
I N-E Dom . i 2 A —_— —
N-24T H IB —
) ‘ II 4 —
II £ Dom _ : ' iI3 e
BIT : - ) II A —_
' i 'z 1o 100
II, £ Dom ' , k © A —_
1 §-mi , 0 310 00 %
* ! ¥ 10
N Total Number ‘ ayC
A Total Humber B Total Number of aides or F 9
HMonolingual Bilingual peraprofessionals
7.3 age used by bilingual progran tcacliers: 7.3L
tlark all thet gpply
classroom teachers taught the English areas; specialist teachers
1-Bilingual teachers teach 1in only one lenguage e French,
ilingua.l teachers vwho teach in only one language teach in their
dominant language, whether that is their native or second language.
Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
Tc-even if native languege is not their dominant language
1-0-not specified
2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.
O-language(s)used by teachers not specified
[ e(s) used by bilingual oy wides o parepofossacnals Teh_afe
liark all that appl '
PpLy P 34 c
1-Bilingual aides instruct in only one language
la~Bilingual aides who instruot in only one language teach in
... their dominant language, whether or not it is their native lan €.
o Uilingual™zides vho ins%gu’ct in only onc lung. tezch in their nat%glang.:
EMC Towonly if nutive lingucpe is .1co thvir dendncnt loagu.ce

le=.vor if active language is not their doninant lengucge

" o s T o - PO SRy I o X S |




H=tail

II £ Dom ' %21[ B —_— —
BIT : . A —
' J e 10 1909
II E Dom ' , ' T 2 -
! H-mT . S ¥ o T 310 100 %
: ! N 10
N Total Number ' A4 C
A Total Humber B Total Rumber of aides or F g
Honolingual Bilingual peraprofessionals

qm—

7.3 Language(s) used by bilingual progran tcaciers: 73 A
tiark all thet spply )

classroom teadhers taught the English areas; s ialist treachers
1-Bilingual teachers teach only one language e French.

ilingual teachers who teach in only one language teach in their
dominant languege, whether that is their native or second language.

Bilingual teachers who teach in only one langusge teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native lenguege is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

7.4 Language(s) used by bilingual i¢-ran: ices o parad-afessronals’ Toh_ade
(iiark all that apply

P34 C

1-Bilingual aides instruct in only one language

1a-Bilingual aides who instruct in only one language teach in
__their dominant language, whether or not it is their native 1 HEC
vilinguel cides whe instruct in only one long. teach in their nutive lang.:
To-only if ntive linsucsc is .lego toeir denincnt loasu e
fe-cvor if active language is not tueir doninant language
1-0 not specified

@ilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual >r¢ o cidss mot shecilied

7.5 Cultural affiliation of teachers, aide rcject director and evaluators
number_and percent (liark all that apply) Specify cultural affiliation.

A, Teachers No. % B, Aides No. % C. Proj. Director D. Evaluater(s)lo. %

Erench 5 60 #Frenchio 100 French _ns

Jh@g.aew - _ f&&g___

P 14 C

O-not. specii‘iﬁ

¥ Awadion French




7.6 Selection of N-TT teachers from local cormunity ‘ page , 7

O-not specified 7.6 Fo., %
thuiber of N~DIT program teachers from lccel COrmUNity . se? _ . (60>

and % |0O_of total H-HIiT teachers. .
Tehrs. were a(r-udy at the produJ' schedls

7.7 Numser and Proportion of teachers and aides of sane T oe E
! cultural background as N-AlT students: - 2 20
indicate specific percent on the blanlz, or B (0. /0°
if specified descriptively,
1-few
A = teachers 2_gone
B = aides 3-many
L-most

5-more than half
O-not specified

H
’(é) sroject no. 's
®

e ———————

7.6 Teacher. Qualifications - Training and eperience priox
(indicate number of teachers with each qualification, 7
if given)
n.s.-gualifications not spcified
O-previcus courses not specified
1. . _teacher must neet a specified level of language proficiency on 2
standardized proficiency test of ine non-English language through
which (s)he will instruct
2. .. teacher must meet & specified level of comaunicative competence in
the non-Inglisii language deteriined by a structured interview/flyency
3. ___previous teaching through N-ZT (in country where it is a nativ '_:lf»:f_‘lve-
language, in Peace Corps) "‘&-f_
L. ___previous teaching in local aresflive in thc cornwity) '_)e%eiice
5., .. .courses in N-EIT lanccage structure and usag¢ lincuistics o FL trainin
6., __courses in I-& literatury’ or liteiacy in Spapish
Te_ st De biliagual i
8. “Tany previous Sducation through h-HiT/content of couwrses learnec through
9, _ _courses i teaching ZSL/audio lingual anproac: -G
10, ___courses in methods of teaching N-@il language/lensuage developnent
11. ___ courses in nethods of teaching cortent (e.g. matih)in N=-2iT
- 12. " certification in ESL/or experieace teaching ..SL
13, __.. certification in teaching N-EiT

1/. . cross cultural. courses
15. ___courses in the cultural lieritage, values, deep culture of N-IIT or

16. __ other cualifications, specily travel
8.0 STAFF DEVELOPLENT 8.14_ _3,H
. = .
B v A
. 0-No staff training nentioned ’-'- 4
8.1 The project is offering training for teachers 4. For  B. For Para-

and /or parapiofessionals in the followins, arsas:Teachers

professionals
(mark ell that apply)

Q

EMC n.s.-Training indicated, but nature not specified | e
1-Inglish as their second Janguage ...............c.  .e..- . pMI-HD C




Q

ERIC

Aruitoxt provided by Eic:

D = aliues JmrAry

A-iiost
5-more than half
O-not specified

no.'s

. S Pe (o3
Tndicate number of teachers with each qualification, .

if given)

7.6 Teacher Qualificetions -~ Training and ecxporience priox tp vro !'cct

n.s.-cualifications not spcified
O-previous courses not specified o
1. teacher iust ileet a specified level of language proflclency-‘ on a
"*"'standardized proficiency test of the ncn-inglich language through
vhich (s)he will instruct .
2. _ teacher must meet & specified level of cor:n‘.mnicative.compef,ence in
" "7 the non-Znglish lenguage determined by a structured interview/fluency

\ 5 . 1o St 4 ive/native~
3. __previous teaching through H-ItiT (in country where it is a nativ :‘i"'e
language, in Peace Corps) .

L. _ __previous teaching in local ares/live in the cornmity Detence
5, _courses in N-EIT lancuage structure and usage/ linsuisties ox FL trainin

6. _._courses in X-o literatur¢’ or liteiacy in S»apigh
Te__ st be Dilingual .o  an
8. any previous education through b-ZiT/content of cowwses learned t arough
9, | courses in teaching ISL/audio lingual avproach ed T
10, ___courses in methods of teaching N-EIT language/]_a?»?,ag_e g‘;e_velop:.zent
11. courses in methods of teaching content (e.g. nata)in H-ZiT
12. ___certification in ESL/or experience teachin- LSL
_____ certification in teaching N-zill

14.____cross cultural courses R
15. ___courses in the cultural iLeritage, values, deep culture of N-& iT ox

16. ___other cualifications, specify travel
8.0 STAFF DEVELOPMENT 814 3,H, 6
. : B__ 410
O-No staff training mentioned 4

w

8.1 The proiect. is offering training for teschers  £. For B. For Pora-
ard for parapiofessionzls in the followins areas:Teachers profvssionals .
(mark all that apply)

n.s.-Training indicated, but nature not specified .
1-Znglish as their second language ......... .........
—~Ihe teaching of inglish as a second language,
L &5 their second langvage. . . . ... ... ... . S . .
The teaching of X as a second langvage .. . . ... . _X__ X
siethods of teaching other acadenic subjects .
iethods of teaching other acadenic subjects

in i .angrege __ . .. .

I;A-;Skms n d to ﬁ‘r“"“"" o.ﬂc.c.*\-wo.\yl 5

. para pro eLssion o]

u.? Stated roals oi seacner trainias ave: 8,2 Il ﬁ 10, 1 .4 Students
.I N-EMI II EMD

1-UndGersvandin~ of socio-culiural values and praciices o3 .
2-Cross~culiurel training —
J-Sensitivity to ethnocentricism and linruisitic snobbery
L, yrareness oi the socizl-emotional development ol
@%rategies for accomodating the difierent leaorning X
styles o7 Fﬁnd\;jm__g\i\&n.v\
Stratesies for coznitive development of
tratesies for reinforcin:, the seli-esteem of X

thods of cross-cultural teaching or teaching the
bicultural component

G-Formulation of pupil performance objectives
Q0Yethods of eveluation of pupil performance objectives

List specific eourses if given (or Xerox and attach)

b b |

pHIHD C




B page 8
8.2 Methods of Teacher Training: (Mark all that apply) 8.3 4' 3' f
@ courses ) ‘
~experiential, teaching supervised by master teacher “.
workshops where teachers offer suggestions to each other P H2 C
use of video-tapes of teachersfor feedbacl: on hou they are doing
> ~-cross~cul tural sensitivity training, t-groups

6~interaction analysis (e.g. Flanders systen)
7-other (specify)

8.4 Project provides selessed time to teachers and paraproffesion- 8.4 l

: als for joint lesson planninsz: ‘ 0~ not mentioned )

8.5 Project orovides for paraprofessionals to receive course credit 8.5 . -
towerd eventual certification :-not mentioned
How? (specify) _

8.6 Paraprofessional's role: . 8.€ 2,334

1-teaching whole class
teaching small groups N ’33" C
tutoring individually
clerical
5-contributing to bi:ultural component
how ? __
6-liaison with parents

8.7 Iraining for project teachers and paraprofessionals is given by: 8.7 A.....rl_' <

(mark all that apply) A for teachers B for aides B_1y 2
O-not specified . . |
1=~University faculty KX
2-project's taster Teachers K r"‘ acC
3-project's teachers

- e o i s

4-other (specify)

e — ey

no.- %
8.8 Humber and Proportion of personnel giving teacher training who 8.81AS .
are: 21U 33
1-bilingual 3hs
2-bicultural C
3-N-BT (specify background) P Ha
" 8.9 Iraining is nrovided: 8.9

1~during a summer session
2-during the acadenic year
3~other (specify)

8.10 E:tent of tiaining: 8.10 ﬁ‘ %
Lo 3 (indicate no. of houss) 5o S
A 1-appro:imately ecuivalent to a 5 o veeldy 6
Q college course 6 ______ munthly T ;
E MC 2-nore than one course T oo, bi-monthly "

3 3-less than one course
. L=other (snacify) _




als for joint lesson »lanninz:

1-yed O- not umentioned

re RS L

toward eventual certification:

0-not nentioned

How? (specify)

——

8.6 Parsurofessional's role:

1-teaching whole class
teaching snall groups
tutoring individualliy
clerical

5-contributing to
how ? ___

-

bimltural component

6-liaison with parents

(mark all that apply)
0-not specified
1-University faculty
2-project's Hastoer Teachers
3-project's teachers
L-other (specify)

8.7 Training for project teachers and. paraprofessionals is given by: 8.7

A for teachers B for aides

.

-~

P e

————
e

————

o e

8.8 Number and Proportion of persomnel giving teacher training who

are:
1-bilingual
2-bicul tural
- 3-N-EIiT (specify background)

" 8.¢ Training is »rovided:
1-dvring a si ™er session
2-during the acadenmic year
3-other (specify)

8.10 Ertent of training:

collegz course
2-nore than one couise
3-less than one course
4-other (specify) __

-

A1-approxinately ecuivalent to a 5

,:‘iil Q

3 (indicate no. of houx's)
o weeldy
6 _______ monthly

7 __ bi-monthly

.-

e

8.11 Nunber and Proportion of teachers stlending training:

or:
O-not specified
1-100%
2-pore than 75%
3~50-74%
4-25-507,
5-1-24%

$.0 TEACHLRS' ATTITUDES

if specified dascriptively, indicate:
6-nost
7-many
8-fev
S-other (specify)

- - ey o

9.1 Teachers'attitudes are assesse.: (Mari all thai spply)

O~not mentioned

G.1

A2
B(,L

rHaC

no. %
8.81 WS
227 Az
3hs
8.9
8.10 é 2
it
A
no. %

8.11 ¥ 100

2,6,7, 3

1-to N-EIT language or dialect
o N-EMT students - expectations of achievement
to N=-EHIT culture

1§ Eval.
P Des.

App - EL
Pl’(__'ﬂ MJ 1.*

L-prior to participation in bilingual Lroject
~after project training
after participation for a period of tiue in project

Q)through a guestionnaire
8-other (specify)
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10.0 STAFF PATTE NS

. an LA

O-not specified vilingual teacher

eann teaching 2-Z5L teacher 10.2 l, H' z
] ~cluster teaching ~bilingual coordinator
hared resource teachexr éaides or paraprofessionals
-other (specify) __ ~consultant psychotherapist
Y or guidance counselor
6-other (specify) .
§ peci alist Teacher
10,3 Average nuiber of pupils per cless: 10,3 SY
O-nut specified
10.4 Average number of aides or paraprofessionals per class: 10.4
O-not specified

- et r- aa @ st

10.5 Average mwabey of N-FUT or bilingual eides (or para- 10.5 “.L-...- .
professionals) per clas:
O-not specified

10,6 Special aide to pupils having most difficulty in learning  10.6 1, 2,38 %
is given:

8indiv—1dua11y by:?teacher
in small groups --special remedial teacher

O-not specified (Bparaprofessional
6-parent tutor
7-0lder student tutor
eer tutor
¢-not specified
10-no special help given

11.0 INSTUCTIONAL COiPONEHT - DU.ATION .i'D ZNTIIT OF BILINGUAL COMPOWENT
11.1 Duration of Bilingual Education (policy) I 11 11,

N-G{I language will be maintained in program: i DOM & DOh 4 Doii
"marl: all that apply) NEMT BT NEMT
O-not specified how long
1-as the alternative language of learning
for as long as desired
@s the mediwt of instruction for special X . R _X
subject mattar (e.g. cultural heritage)
3-only for the lengzth of time necessary forr
L the acquisition of sufficient Inglish to '
perit learning of acadenic content at an 11.1 I .’__32”_
acceptable level in English II & pls P

——— o a—— A

L e

-

I, .2 .

11.2 Hoy rany,_years does project. stole is optimal for instruction = 11.2 . ._'..3.-.__-
for . A group through N-HIT languaze to continue?

E MC O-not :icationed

if for a particular nuwuber of years: p—
N . S N B ) £ [ e 8~ oo - /
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L0 3 AVEIREC M .wer OF puwpile oer clcsst T Weo S M
O-not specified
10.4 Average number of aides or paraprofessionals per class: 10.4 _,L_,‘
C-not specified
10.5 Average nuabex of H-Fl or bilingual aides (or para- 10.5 .__L-,..-.
professionals) per clas:
O-not specified
10.6 gpecial aide to pupils having most difficulty in learning 10.6 1,2,3,5, %
is given:
individually by:(?}teacher
in small groups /~-special remedial teacher
O-not specified (PDparaprofessional

6~parent tutor

7-older student tutor
eer tutor

S¢-not specified

10-no special help given

11,0 INSTAUCTIONAL COiPOWEHT - DULATION .3iD ZNTSIT OF LILINGUAL COMPOHENT

11.1 Duration of Bilingual Education (policy) I 11 II,
N-BII language will be maintained in program: IS w0k & DCh £ DOii
(marl: all that apply) NEMT b NENT

O-not specified how long
1-as the alternative language of leaining
for as long as desired 'x,
1:::>s the nediwz of instruction for special .l!;_ _‘)( a8
subject nattar (e.g. cultural heritage)
3-only foir the len:th of time necsssary for
the acguisition of sufficient Inglish to

e s . cammna .-

. - -

nermait learning of acadenic content at an 1.1 1 “_;;2___
acceptable level in Inglisa I &

- g -

1T, .2

11.2 How rany, yvears, does. project stote is optimal for instruction 11.2 .J_3-,.._

e e ——

......

O-not mcationed
if for a particular nuiber of years:
12 345678¢ 10 n 1.':

. C e d - P e mmst r e s e e e e eea P
“a CIR Y N L )

- (if specified in terms of a condition, please state it -
e.g. "if a child begins learning in iI-ZiT and English in Pre-K
) X X © g . . 5
H-TIT instruction should continue ‘through high-school®)

Thro “ﬁ“ hi ak School

3,
%]

Duration of Bilingual &Ecucation (in practice) (ifarl all that apply)

11.3 Second lsnzuage learning is introducea in which grade: 1.3 1 L.
code: C= N.A, (if no &miT) 11 /4.
1= 1 In. /4.
for each grou» i.A, Pre-ii X 1 2 3 4 § 6 7 8 ¢ 10 11 12
I I'-£ DOM S O U
TI EDOL S R
I .: DOh/NEMT } o L

at s e hA s s Lm s e . A e & . . o
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11.4. The_curxent nroject will be linled to a future Bilingual
Program at_ the indicated grade level: (__.nalcate specific, g_ra_d_e.)

00 0 not ‘zrades . 14 Voc.
. code: (if no IIT).gpocified 1~3 4~6 7-S 10-12 13-college training
el DOM . ) X - - - -
II 3% - &T . . X L . -

117 3-DOL/NGIT .
code: 13=College or University (Other professional tra:.n...ng) 114 I "'6
1/~Federal, State, or Prlvate Vocational Jot training _

IJ_‘_.‘ :":-:6._

1. 5I§ ..,'i"

11.5 Second language learning for Fnglish dominant students is

Sn. L Lattet P

projected through grade:

00 if O not grades
code: no HiT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
II BT . . D . S
15, N-E[/T Dom .. X oL
11.6 Learning in their native language for Non-inglish dominant 1.6 _ D

students is
C=not specifie

rojected throuzh grade:
Grade 1 2 3 4 5 6 7 8

g

10 11 12

11.7 The amount of instructional time in and thiough their native language
per day for N-IIT students who are N-E dominant is:

t
A » G
code: O=not specified rmFmath s = science ss = social studies ‘- f\- ‘&Njueﬁe arte
 Qdym.

1.7 11.8 11.¢

ilin. per day Total Min. per Subjects taught % of time per day of

of instruction day of any in native lang. instructich T

throwgh H-RIT . __dnstruction .. ... . .o ocee.eoooooo Hwopgh MR
i i i Pre K %"

o —————ie s mmsamadn ¢ L o &L e e Anramy (B b e - S s T - i - -.'-7 -— e B ey - - N -
L,....AS . hs. . ..ﬂ-_--dA,Pi,-. N e S Y - %_
1; NS .AS L APESS, Mu X hoeAk
2l S LS AJ{& 3% Mu ,L.A § qn o
3'....-.._-,.....-----,.“.. et e sl vrae e SRR e emmy e
S P . -
C’q.. I, e e - - 6 .ea -
G e e e .. e e .?\ S
2NN RPN .  —_—
20,0 N DRSS IO
L et e 3 i
12 12

11.10 The amount of instructional time in and through their native language
for II-EIT students who are Znglish dominant is:

code: = nf)t specified MN.h. = not applicable, no N-EiT, & dom students
11.10 11.11 11.12
iin., per day Total liin. per Subjects taught % of time per day of

of instiuction in native lang,

day of any instruction
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orojected throngh arader
00 if O not grades

11.5 Second language learning for inglish dominant students is 11.5 I% .S

code: no RiT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
II R — e e e B e e e
1%, N-mii/Z Dom . . s e e e e e oo
11,5 Learning in their native language for Non-inglish dominant 11.6 __5:____

students is rq‘]ected throurrh grade:
O=not specified/Crade 1 23 L5 67 86 10 11 12

11.7 The amount of instructional time in and through their native language

per day for H-HIT students who are N-I doninant is: ‘
A » Gr

code: O=not specified wFmath s = science ss = social studies L f\- \a'“guage arte

11.7 1108 11./

iiin, per day Total Min. per Subjects taught % of time per day of 1

of instruction day of any in native lang. instruciich T

thm.ughﬂ:ﬁllf. in.s_tructi._n.w.--. . MeRMT

Pre 1 g _‘ Pre K e

R T RS T A PE S e, A TR B A T
ls NS l.ms mff.ss,uu LA.- 1...«0%
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11.10 The amount of instructional time in and through their native language
for N~ students wio are English doainant is:

code: O = not specified N.i. = not applicable, no H-EIT, & dom students

11.10 11.11 11.12
iiin. per day Total ifin. per Subjects taught % of time per day of
of instiuction day of any in native lang. instruction
- Hwough MR ... dnstruetion ... weov.s. Yhwough H-8IT . .
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INSTRUCTION
Numerical class composition for the 1971-72 school year will be about

the same as the initial year of program implementation. However, this
year more careful consideration is being given to screening children for
French dominance. _For kindergarten level this screening was done at pre-
registration. It is anticipated the percentage of French dominant ¢hildren
will go up to sixty-five or seventy per cent. Screening procedures were
based on four criteria with regard to the child being presented with a2
series of 10 questions or statements made in French. These criteria are

(1) if the child understands the question but does not answer verbally,

(2) if the child understands the question and answers in English, (3) if
the child understands the question and answers in French and (4) if the child
does not understand the question at all. A copy of the French Screening
Inventory may be found in the appendix. ( see Xeror Sa-b )

This screening process was undertaken to narrow the range of entering

behavior between French and English domir.nt children and to facilitate

the introduction of standard French on a more intensive basis. In spite

of this, program planners continue to envision 2 wide range of entering
behavior within the target group. Much more emphasis will be placed on the
introduction and qtilization of standard French which in many cases will
not be obvious to the child. This will be done to prevent the child from
experiencing any shame or discomfort when communicating in his dialect.

For example, when a child asks a question in his dialect, his teacher's
response may‘be in non-technical but standard French. staff personnel will

direct their energies to making the transition from dialect to standard

N

UE Conbnuation 1QT-180 Ot 83

e rcttmr
-




106

French <5 subtle as possible. This will be accomplished by introducing less

vocabulary and more sentence structure and pattern practices at each grade

level. Great stress will be placed on reinforcement by specialist teachers,

classroom teachers and aides. In addition to reinforcement of vocabulary

and sentence structure, serious attention will be given to other areas of
effective oral language such as correct pronounciation, intonation and

enunciation. The following chart is illustrative of the basic process.
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Project personnel are keenly aware that program duration is five
years, and that at the end of that period classroom teachers should.be
sufficiently oriented to bilingual instruction to assume this responsibility
under supervision. Therefore, extensive efforts will be concentrated during
the remainder of the program on training classroom teachers and aides on
the rationale, techniques and methodology of bilingual education. Through
frequent inservice sessions of regular classroom teachers and guidance from
the specialist teachers and associate teachers from France and the curriculum
specialist, the classroom teacher will gradually and prqgressive]y take over
more and more of the actual French instruction. The paraprofessional in
the classroom will receive much the same training and will be a capable
leader to direct the activities of children individually or in small groups
to reinforce or enrich areas of 1nstruétion in standard French. After the
five year period, it is the u1t1m§te goai that the specialist teachers and
curriculum specialist will, as a result of the additional training and
inservice sessions for teachers and aides, do a minimum amount of teaching
and function primarily in a supervisory or consultant capacity. It is a
possibility that the specialist ieachers may, decause of regular teacher
turnover, have to resort to some classroom teaching and do more in the
area of training classroom teachers and aides; in addition to coordinating
and supervising French instruction in the classrooms.

Specialist teachers are striving for a higher degree of correlation
between regular classroom activities and bilingual activities. For example,
during the 1971-72 school year classroom teachers involved with bilingual

education will be requested te correlate their own units of instruction so




that they parallel each other. Bilingual specialist teachers will then
correlate their French units sequentially with those of the classroom
teachers. Specialist teachers will meet perfodically with classroom
teachers and aides to recommend ways in which standard French may be rein-
forced during the non-French periods of instruction as well as to provide
concrete ways to enrich the standard French of those students who may be
grasping it more readily. Paraprofessionals, especially will be utilized

in this area. As the program progresses and the curriculum and methodology
becomes more stabilized, curriculum specialist and specialist teachers will
(progressive]y devote more of their time training classroom teachers and aides
in the techniques of teaching basic standard French vocabulary and serntence
structure. In addition, specialist teachers will guide bilingual classroom
teachers in the selection of pertinent materials for instruction in standard
French.

The basic principles underlying bilingual education in this area are
the development of reading skills for the linguistically and culturally
different children, the enhancement of the self image of the French oriented
child through a school and community wide respect for his language and the
unfolding of a mutual respect for cultural differences. To accomplish this
heavy emphasis will be placed on the language arts. More emphasis this year
has been p]iced on the statemnet of specific performance objectives. Although
some overlapping is expected, these have been enumerated by grade level.
These objectives have been written with the idea that language is basic to
the development of thought and skill learning. Careful consideration has

been given to the conditions important in skill learning, namely, contiguity,




practice and feedback. [ A 1isting of the performance objectives may be

atrached
found in the-appendix.] “Review of these will illustrate that provisions
have heen made to for adequate development of both cognative and affective
domains.
Some of the philosophy, techniques and approaches of Dr. Roach Van
Allen. noted advocate of learning to read through experience will also be

utilized. Or. Van Allen comments in his book "Ccncept Development of

Young Children in Reading Instruction, “Children who learn -to read through

experience will not progress through a system of predetermined skills and
materials. They must, however, develop certain fundamental concepts about
themselves and reading so that they will have a framework on which to
hang any skills they find functional and meaningful." Teachers in bilingual
education will, therefore, begin with the thoughts of each child as the
basic ingredient for develiopment of 1inguistic competence in either language.
Periods of instruction will be extended at all grade levels. Since
kindergarten consists of a half day program, instruction at that level will
not be as intensive as at other grade levels. Because of the structional
flexibility existing at the K Level Language Arts and Social Studies will
be correlated. During one fifteen minute block the total class will participate
in the instructional process. This will be reserved for intensive exchanges
in the French language. Those children who relate better in their dialect
would verbalize with the aide in the classroom to progress from dfalect to
utilizing standard French with some pride and confidence. At another ten
minute .time period, efforts will be expanded to indidualized instruction

or work with such groups for either preparedness for English as a second
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language or reinforcement of standard French.

- Paraprofessionals in the classrooms will be highly involved in

/03

instruction at all grade levels. Aides will be utilized in the individualiza-

tion, reinforcement and enrichment of instruction. Friendship groups will
be flexibly arranged so that children may learn from each other as well as
from the aide or teachers. The aide nny'act in the capacity of monitcr for
discussions on topics of interest, for listening and telling activities,

to act as a model for story telling, to introduce sentence patterns that
were not in their natursl speech on entering school and various other
activities which will elicit the terminal behavior stated in the performance
objectives. Teachers and specialist teachers will also function in these
friendship groups where the range will not be wide enough to discourage
participation or stimulate false confidence. These groups will operate

for short periods and will allow children to prograss either in French or
in English at their own rate.

Instruction in grades 1 and 2 will involve flexibility in organization.

Some of the instruction will take place when the whole class is together.
This arrangement would be used for activities such as reading stories and
poems, children telling stories to the class, introducing words and sentence
patterns, simple repetition, teaching structured song and movement patterns
in games, letter formation, to find words that are alike and etc, extending
experiences for storytelling through picture sets, films filmstrips, field
trips, playing rhyming games and singing songs that repeat words and word

endings, planning activities of the day and others.




Other instruction will involve working with a small group for such

things as reinforcing readiness for English reading skills, enrichment fn
standard French, letting children "read" with the teacher or aide from Looks
or charts that include their own contributions, taking dictation on chalk
board to illustrate, developing awareness of correct usage through conver-
sations about varying ways of saying the same thing, for example, a state-
ment made in dialect may be reworded in standard French.

Individualized instruction will also take place. This will be in the
areas of word pronounciation, sentence structure, furnishing additional
vocabulary for those children ready to assimilate more, sitting with a
distractable child to show him possibilities with materials available,
diagnosing specific linguistic disabilities in speech, communication, co-
ordination, time concepts, color recognition or keeping anecdotal records
for future study and for conferences with pupils and parents.

At the second grade level, especially, attempts will be made to
introduce reading in French. Since the children will have had some
vocabulary, more attention will be concentrated on correct structures,
sound symbol relationships and some formal reading.

Naturally, instructional pace may have to be modified to meet individual
.and group needs. For many of the children, English may be the language used
in his home environment. However, the amount and quality of that language
may be deficient to the point that during his first years at school, standard
English must be taught as a second language. The same may be said for French
dialect as related to standard French. Yo meet the instructional needs of

the children and enhance self-concept instructional procedures must be




structured to encompass both.
Anecdotal records kept by specialist teachers indicate in many instances
the positive value of bilingual instruction. The following are some samples

collected during the first year of program operation:

u is shy, immature and did not respond in English class.
I began teaching French and asked him questions but he continued to be
non-verbal. I asked one question in the Creole dialect and he immediately
responded. He now volunteers readily and sings out in a loud voice when
we sing "Dites Moi." Helis also participating in English class."

. is a student who has a very negative attitude toward

everything. During the week 1 asked a question, and he was the only one
who knew the answer. He even answered in a complete statement. I praised
him for knowing the answer and also for answering in a complete sentenca.
He is now acting more maturely and his attitude is a 1ittle more positive."
" is a French dominant black chi)d wno attends school

once or twice a week. He does not participate in English class because he
is too far behind and never knows the answer. In French class we are
talking about animals, and he is familiar with these since he 1ives on a
faﬁn. Therefore, he can answer many of my ques}ions. His smile for having

succeeded at something is a delight to see.®

“For the past few days, I have noticed that the children are talking

to me about the animals they have been studying. Some of the French dominant
children are speaking more in French with me, whereas at the beginning of

school they all spoke to me in English outside of class."”
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INSTRUCTIONAL COMPONENT: PRODUCT
GRADE TWO

A. Llanguage Arts: French Dominant Pupils

1.
2.
3.

10.

.

12.

13.

14,
15.

16.

17.

The student can use complete statements in voicing thoughts orally.
The student is able to vary the tone of his voice in speaking.

The student can modulate his voice according to the text and the
mood of the talk.

The student is able to write ‘egibly and identify the 26 letters
of the alphabet upper case and lower case (in manuscript form).

The student can associate consonant symbols with their sounds.

The student is able to spell related words by substituting beginning
consonants in familiar words.

The student is able to articulate clearly word endings.
The student is able to use a wide range of descriptive words.
The student is able to perform simple introductions.

The student is able to answer the telephone correctly and take a
message correctly.

The student can identify the interrogative, declarative, exclamatory,
and imperative sentence.

The student demonstrates a knowledge of the marks of punctuation
(by inserting the proper mark at the end of a given sentence).

The student can tell two or three of thc most important ideas
involved before relating a story.

The student is able to tell stories accurately and interestingly.

The student is able to use have not, don't have any, them, those,
went, and gave in correctly phrased expressions.

The student §s able to compose stories and poems with the aid of
the teacher.

The student is able to determine the sequence of events when given

pictures in random order and also to be able to relate the ideas
presented in a story in sequence.
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25.
26.
27.
28.

29.

30.

.

32.

3.

M.

35.

19.

20.

2.

22.
23.
24.

10K

Tre student is able to put sounds together with correct stress,
rhythm, pauses, and intonation.

The student can read orally selected English materials with fluency,
clarity, average intonation and expression.

The student is able to comprehend and organize selected English
reading material.

The student i: able to interpret what is read through the use of
context and picture. :

The student can use picture clues to recognize words.

The student can recognize words through use of context clue.

The student’ can recognize words through structural analysis.

The student is able to recognize ...rds through general configuration.
The student is able to recognize through similarities of known word.
The student is able to attack new words through phonetic analysis.

The student is able to put a 1ist of words in alphabetical order
when all the initial letters in each word are different.

The student is able to spell the new words by determining spelling
of a rhyming word. :

The student is able to recognize and identify the - ed and - ing
forms of a word.

Ihe student can discriminate between root words and their possessive
orms.

The student demonstrates the ability to see 1ikenesses and di“ference
in word forms.

The student demonstrates auditory perception and visual discrimination
in determining beginni..g crnsonants, final consonants, rhyming words,
blends, and diagraphs, long and short vowel sounds.

The student is able to determine if a word is a compound word and
to determine the words which make it compound.

The student can relate in sequence the ideas presented in a story.
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11.13 1-Program is one-yay - only non-Inglish iother Tongue 11.13 _o&
students (including N-HIT-English dominant). Engl:sh
ilother tongue students do not receive instruction in
a second language
0-no Znglish ilother tongue students
2« 2 way ~ &.T learn the second language
11.14 The anount of instructional time in and through their second language
for pupils who are native speakers of English is:

code: O = not specified N.A. = not applicable, no English IIT students

11.14 7 11.15 11.16
liin, per day Total min. per Subjects taught % of time per day
of instruction day of any in second lang. of instruction
through N-LT . dnmstruction ... . .. ... .......... . throuh N-@d L.
drell [ NS0 NS | .PEASS ML LA PRe K. LHD% ..
L ORRROROTTINY LRSI Y R0 N WERR T3 0
2 UREIIIIIIIIITNG TR ASS, My, MR 2 4D
4 el . th o, .
9 5 SO e e . SR ¢
'SP 7 e IO b
8 ... . o U -
g R ' e e ceme e e 9 .......
10 ... ! S 0
1L DS IR R L U
12 [ AT T 2
11.17 Hixed or separate language usage by teacher and/or aide 11.17 -5 —

in the classrora (marl: all that apply)

O-not specified

1-languages are neve:r iived by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils dwring at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
nrofessional uses another during the saue class period; students
nay use either.

5}the teacher reinforces any conversation initiated by tae child
through the use of vhichever language the child has used at the time.

f-constant switching from one language to another by teacher during
lesson.

7-the teacher uses Inglish and the paraprofessional then translates
the sane material for H-ZIT pupils.

Q 8-other (sumaarize)




iin, per day Total min, pex Subjects taught L of tine per day

of instruction day of any in second lang, of instruction
throwzh N-H . __instruetion .. . . ............... . through N-EI_ _ . ..
Frell | . NS.......... NS ... .ee,&,sé,m.: LA .Bee K HO% .. ..
1 .....NS...,-......f....M,ns.-....‘...l.Pﬁ,A.S Mo, LA L. 0% .
2 NS IS T e, ASS, Mw, T KA 2 4Ds
3 - A
P 4 ; - L e thooLol
3 2 s e e s o 2
'Spg e ig
9 . R S .
10 L e R DR [
L T R N ODOSRRPR: § PP
12 | ‘ ST A Gzl
11.17 lixed, or. separate language vsage by, teacher and/or aide 11.17 -5 —
in the classroonm (marl: all that apply) e
O-not specified
1-languages are never iixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
2-the second language is used exclusively by the ieacher,aide
and pupils during at least one portion of the school day,
3-the teacher uses one language exclusively within a class period,
pupils .are allowed to use either native or second language.
/-the teacher uses only one language: however, the aide or para-
professional uses another during the saie class period; students
nay use either.
5}the teacher reinforces any conversation initiated by the child
through the use of vhichever language tiie child has used at the time.
6-constant switching from one longuage to another by teacher during
lesson.
7-the teacher uses English and the paraprofessional then translates
the saine material for H-Z.T pupils.
8-other (sumarize)
12.0 1iETHODS OF SECOND LANCUAGE TZACHING

(iiarx all that apply: some projects nay use a combination 12.0_m14m52§§
of methods) e s
HAudio-lingusl habit skills or behavioral approach. Zmphasis

on comunication. Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student

resitition of tapes and/or fluent teachers' model sentence

patterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as-

gsociation between object and word in second language in a

secuence of patterns learned in complete sentences. Inductive-

generalizations drawn fiom examples.

2-Transforpational-cognitive approagh

Acquiring an understanding of the stiructural patterns or
gramaatical rules of a language.
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nductive ~generative epproach: thirough listening to cormunication,
P

erhaps of peers, and attempting tie new language in situations which
call for the student to generate sentences - test his understanding.

(the way native language is accuired)

Includes direct association between object, picture or action and

word in second language.
2b-deductive

. = the cognitive code epproach: through initial formal

study and analysis of grarmatical strictures, then applying them through
examples, i.e. ansvering cuestions, or transforning affirmative sentences

to negative, declarative to interrogative, active to passive.

o~Geammar - Translation ijethod

Formal study of ruies of grammer and translation from first language
to second. Emphasis on reading in second language rather than using

it for oral communication.

13.0 DCMIN/ANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}*  Language Skills Secuence
(*Audiolingual tiethod: listening, speaking, reading and writing)
i - II

Non Eng dom Eng dom
students students
A in don B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project Las no Eng. dom. students)

13.1 Second language listening-speal:ing

skills are lesrned:
concurrently with dominant lansuage
listening-speaking sl:ills ,X_ _X_

2-after a specified level of compe-
tency achieved in listening-spealing
skills in cdominant lan-uage

3-a specified period of time after
listening-speaiing skills in dor:inent
languasa taught

o M

13.1 18|

IB_ 1
P E)
Ao A
f’PE val.
Oes.

13.2 1A _\
13.2 AL sequence followed: IB_{
istening-speaking proficiency I1a_ L

precedes introduction of reading _Ar. _)f_ X “)(.
2-leading is taught concurrently

with listening-speaking skills
3-Learning to read overlaps learning

of listening-spealing siills
4~There is some overlap between
learning to read and to write

aseama “mu- . a—— ———

oo ot - — - -

IIB_ | q




to negative, declarative to interrogative, active to passive,

o=Greruiar - Translation ilethod
Formal study of rules of grammer and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral cormunication.

13.0 DCMIN/HT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-1* Language Skills Secuence
(*Audiolingual iethod: listening, speaking, reading and writing)
1 II

Non Eng dom Eng dom
gtudents students
A in doa B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project hes no Eng, dom, students)

13.1 Second language listening-speal:ing 13.1 1B J -
¢ skills are leained: 1IB
concurrently with doninant lansuage
listening-speaking slzills X_ )( 3
2-after a specified level of compe~- P
tency achieved in listening-speal:ing A A
skills in comineni lan’uage _— —_ PPE vadl

3-a specified period of time afier
listening~-spealiing skills in dor:inent Oe S.
languara taught

e M4

13.2 IA_\
13.2 ALii sequence followed: B_{
istening-spealking proficiency IIA
G9:;:>‘receoles introduc%ion of reading X ,A ) X b,.xﬂ IIB__§__.
2~ eading is taught concurrently
with listening-speaking skills ——— c— . eam —
3-Learning to read overlaps learning
of listening-speal:ing slills o — — —
4-There is some overlap between
learning to read and to write — — —— .
13.3 Listening-speaking proficiency 13.3 14, | -
§ determined by: ’ IB-.:F._
an ¢ (1jueasure of listening-spealing IIA_V_
De ms' o proficiency X )_( .25. ‘& IIB~--]—~-
Test” 2-infornal assessment by teacher . — —_—
13.4 Second language reading skills 13.4. 1B o _ .
are lear.ed: IIB .
J- goncurrently with learning to read
in dominant language .—— . n P
fter a specitiea ievel of dominant P
anguage reading competence _>L X |
achievenment

! 3-a specified period of time after
(learninc to read in dominant language
e.g. & specific grade)
4-before learning to read in dominant |
language ce e ——— |
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He will volunteer responses in class readily, and will do so in
his dominant language.

When participating in group activities he will voluntarily se-
lect a partner, doing so at times without restricting his choices
to pupils of tne same dominant language.

He will attend school regularly with comparatively few absences
other than those associated with physical illness or reasons of
a similar degree of validity. ~

I1. | INSTRUCTIONAL CGMPONENT: PROCESS

A. Llanguage Arts

1.

On the basis of the Language Dominance Test, the teacher will
classify each pupil as either French dominant or English domi-
nant.

The teacher will plan and direct activities and display materials
related to the language taught.

The teacher will teach English as a second language (oral) and
french reading readiness to French dominant pupils, and French
as a second language (oral) and English reading readiness to
English dominant children.

B. Other Instructional Aréas

1.

2:

The teacher will teach social studies and music ynits in French.

The teacher will provide instruction in other academic areas in
English (for example, mathematics, science, art, and physical
education).

The teacher will build, administer, score, and interpret ap-
propriate unit tests in French.

- vt
TR SPEP - o




I II

Non Eng dom Eng don

students _ students

A B A . B
dom second 4

13.5 lieading is introduced:
s=individually, vhen child is ready
or at a specific time during grade: i

2
3

13,6 Leading readiness is determined by:

1-test of reading readiness X X & X
2-informal teacher assessment —

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4=in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade

2-second grade

3-third grade

b=fourtiy grade

5-fifin srade

6-sixt.: -rade

/-otuer (specify)

14.0 INTEGIATION OF SZCOND LANGUAGE LEARNING WITH OT'EDR LEARNING:
(mark all that apoly)
I = N-E II=&
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a ne2diw of instruction for other
subjeais.

- w——

E <§;ﬁeccnﬁ lany.age learning is both a sep-
3 : arate subject and also a mediwm of
instzuction for other subjects. )(_ _zi
e
I}RJ!: 3-Second language learning is always in-

tegrated with the learning of oourse
_rontes ial o

o second
lang lang lang lang

13,6 1o__| _
B_{..
1A | P
IIB--Lr-

13,7 1a_N3S
IB__ 1.
IIA_ 1.
IIB__V_

13.8 IB
IIB_ N

14.0&%1 ,—_:1|

P\S P

$1C
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13.6 "eeding readiness is determined by:

1-test of reading readiness X X

2-informal teacher assessment

13.7 Grade level i1eading is expected:
1-in firet grade

X X 1261a_1_
IB._ |s
IIB_*_}J“

13.7 1a_NS

2-in second grade

B__ L

3-in third grade
4~in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

IIA__ )~
IIB_

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB

SECOND language is expected:
1-in the first grade
2-second grade
3-thirc grade
L=fourti: grade
5-fifi srade
6-sixt.. =rade
7-other (specify)

I1B__\N

.

14.0 INTEGIATION OF SECOND LANGUAGE LEAINING WITH OTHER LEARNING: 14.0 I }i

(mark all that apnly)

1-Second language learning is only a sep-
arate subject for English-speai:ing stu-
dents; the seccnd language is not used
as a n2dium of instiruction for other
subjeals,

<§;Feccnﬁ lany.age learning is both a sep-
arvate subject and also a mediun of
inst:uction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
conteat (such as social studies) or as
a medium of cognitive development.

(i;kcademic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is teught
in the second language from that which
is taught in the native language.
O-not specified

6-other (specify)

I = NE
donm
students

s

IIR K
II= & 2. 4

dom
students

-————




nsage 14
I II
Non Eng. dom. Eng. dom, 1B
students _. 'students IIA__‘
A -indom, B2nd A B 2nd IIB
lang. lang. &ng. lang.

15,0 TREATMENT OF CHILD'S LANGUAGE: 15.0 1A |

@‘he child's language is respected.
It is not corrected, rather, all

of the child's speech is accepted. See XEROX
However, the teacher provides a

model of the standard language 10&
aiming toward child's eventual

control of the standard form. _,8.

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERTALS

16.1 Reading Materials-Types See X£ROX “+ a-c
ading Materials are: (mark all that apply) ond (S
inguistically based M. chigan Oral (ang uage Sevie s
(ilerrill or Miami Linguistic

readers, IT4, etc.) 16,0 X w X X 1m_X_ PQ\ C

2-Basal readers
3-Dialect readers

L-Experience charts (stories
dictated by children)

16,2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Graglde 1 16.2 1A NS NS
2-Grade 2
3~Grade 3
L-Beyond Grade 3
O-not specified <
(Dovwse 1odinsh~ L o 1ing =)
16.3 The following are technicues and materials used Ior second language learning:
O-none specified ’
(Idpattern drills
2~diaZ og memorization
Ezgchoral repetition
songs
roprazied  instruction
tories_iread to children

ilms, filrstrips

flannel or magnetic voards
-realia, graphic displays

% AUDIO VISUAL AIDES




aiming tovard child's eventual

control of the standard form.
2-The child's language is corrected-

the teacher points out errors and

denonstrates the standard form.

3-Other (specify) — —_— —

; 0-Not specified
| 16.0 MATERIALS
S -
[ 16.1 Reading Materials-Types ee YERDY 14 a-~c

| Peading Materials are: (mark all that apply) ond (ISa
@Ling‘uistically based Lehigan Oral Languaqe Sevie s

(ilerrill or lMiami Linguistic

m
readers, ITh, etc.) 16.1 14X 18 X X 1 X P:“ C

2-Basal readers — a— — —
3--Dialect readeré — — ———m —

L-Experience charts (stories
dictated by children) — e — —

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1~Grade 1 16.2 1A NS NS
2-Grade 2

3~Grade 3

4-Beyond Grade 3

O-not specified ,

Lo ting =)

16.3 The following are technigues and materials used for second language learning:
O-none specified )
C:Qpattern drills
2-dia’ og memorization
%choral repetition

songs
regramied  instruction
tories _read tc children

§§ AUDIO VISUAL AIDES

> TS W AR
(lawse izdinstn

ilms, filrstrips

flannel or magnetic voards
Q-realia, graphic displays
@. ecords, tapes
(VI>listening centers
2-multi-media approach-
Experiential *
1)-role playing
uppe try
15s&xperience charts
6-primary typewriter
17-learning through direct experience
with materials e.g. Montessori
18-activity centers-chosen by child
1S-other (specify)
Learning outside the classroom:
@field trips
- suggested TV programs

22- - ther (specify)

| | P | P Pebs hebebed

1 be (11| b | e pobe BB

| I be |
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16.5

woodland Animals, Transportation, The School, Insects, Connhnity Helpers,
700 Animals and Numbers. These will, of course, be adapted to grade levels.
Supplementary reading material and filmstrips in French are being added
to the school libraries having bilingual programs. Slides are being developed
on the local level to correlate with new units being taught. Narration will
be done in French. English narrated films are being adapted in French to
correlate with units of instruction. Some under consideration are "Taking
Care of Myself,” "Beginning Responsibility," “people's Things," "Your Family,"
"Cajuns on the Bayou," "Nursery Rhymes." For further development of oral
fluency some films and Filmsi~i-s will be used with English narration deleted.
Children will be requested to provide the word or concept represented on
the screen in French.
Use will be made of some commercial publications for adaptation and
development but geared to lower levels. The McGraw-Hi11 publication

Learning Time With Language Experience for Young Children and The Teacher's

Publication Corporation Handbook of Kindergarten Activities will be explored

for ideas for instruction in both English and French. Other commercial
publications being used for adaptation are En Avant, Let's Speak French 1
and Introducing French. Commercial p;;hs and short simpie stories will
also be considered for adaptation.

In the area of the psychomotor domain songs, games, dances, fingerplays,
puppets an¢ pantomines will be used. Many songs and games of the early
Acadian era or which are Cajun oriented will be introduced to the children

in both standard Freach and the dialect.

/ TI-7d COn-\"onué@.;m 4




some locally prepared reading material will be available for the more

advanced students in standard French. Some of the LEIR approaches referred

to in the instructional component will be used with the group. For examp]e,
the students will develop their own stories from pictures. These stories

will be dictated and recorded on experience charts which in turn the

children will learn to read. A similar plan will be used for those students
speaking sub standard English or being non-fluent in that language. Materials
will be developed resembling those found in Enqlish Step By Step and Begin-

ning Lessons In Bnglish. .The selections will be used to best advantage for

developing English language skills to listen, to speak, to read and to
write. Skill reinforcement will play a major role in both plans.

Since young children's language-learning occurs in the progression of
listening, speaking, reading and writing, developing the child's “ear" for
language (whateyer the language) is a most important factor in this language-
learning. Since "reading” comes third in the learning continuum for
language, it seems ratfonal to assume that the degree to which proficiengy
is attained in performing the listening and speaking skills will have effects
on the attainment of reading skills. Particularly important for speakers
of non-standard English and French dialect is a concentration of efforts
at improving their abilities to hear and reproduce needed sounds accurately.
He must be trained to listen for differences in"sounds, understand what he
hears and reproduce the sounds he hears orally and correctly.

For these reasons listening centers will be astablished in the class-
rooms. One of the major aids here will be the Language Master Reader.

T™is will provide reinforcement materials for the less advanced pupils in

49
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French; enrichment for the more advanced student. It mayﬁbe used also

to reinforce non-standard English by providing pattern drills and other
aides. The listening centers will be equipped for the skill progresﬁions
of listening, recognizing sounds, understanding placement, using senses,
scrutinizing detail, comparing, classifying, understanding changes in

time, recognizing sequence, recognizing cause and effect, predicting out-
comes and sharing feelings. The centers will be strong working, activity
centered areas with special emphasis on using audio visual aides to develop

fluency in both languages.

In conclusion, there is increasing’ evidence that learning a foreign

e b b b i b M N A

language has a positive transfer effect upon the mother tondue (English)
and enables the child to understand his.mother tongue better. Mildred
Donoghue, who has received all of the current experiments and research,

sums it up in her book Foreign Languages and the Elementary School Child

with this remark, "With an fnternational enrollment of millions, foreign
language in the elementary schools is no longer 2 fad or a frill for a
few, but a mater-of-fact addition to the elementary curriculum with

respectability and status of {ts 6§n.“

—
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- OO kN O Ok O R

A




3

' ‘ ) page 15

16.4 The sources of Non-English materials and textbooks are: 16.4 2 ,é, 7‘ I\
+ (mark 2ll that apply) .
0-not specified N
-are yritten. bY native speakers of that language ‘0 Ql L
commeiCially prepared and published in countries where See Kerop 150

N-E is the native language (Canado)
(?developed by the project's own bilingual staff
~developed by thé staff of another bilingual project (specify which)
5-developed in conjéinction with project parents
6~developed by or with members of N-RIT community
7-are culturally appropriate for N-E culture
(specify how this is determined)
are cross cultural
G-commercially prépared and published in the U.S.
-are translatiéns of U.S. texts
re coordinated with materials used in the regular subject
curriculum
12~other (specify)

16,5 The specific bilingual/bicultural materials used in the language 16.5 I
component are:
O-not specified

1-xerox attuched-page and document P.Z. | g Lo -

17.0 STUDENT GROUPING See xeROr (5 a_
17.1 Student grouping; mixed or separated into dominant language 17.1 3' &
groups: %;ark all that apply)

O-not specified

Pupils of both linguistic groups are:
1-always mixed for all learning lS F
2-mixed for language learning P

ix& for some academic subject learning
ixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups
6-separated for most academic subject learning into doma .ant
language groups
7-never nixed for language or other academic learning

8—other (specify)
Nede = (110 fT s?udents)

17.2 Students are grouped for language instruction: 17.2 I A
(mark all that apply) A-nmore than -y the time D Less than } the time
0-not specified (S P

1-total class V - ‘9
2-small groups (specify size)
3-individual instruction

O

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dom n"]_Eng dom
dom =T " NERIT
1-by age —_ 13

2-by native language - ‘
by dominant language X X X '_3‘})—.]»




(specify how this is determined)
are cross cultural
G-commercially prepared and published in the U.S.
-are translations of U.S. texts
are coordinated with materials used in the regular subject
curriculum
12~other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5___l___
compunent are:
O-not specified

1-xerox att.ched-page and document P.L \ S ‘/d, ‘.

17.0 STUDENT GROUPING See xeROr 5 a_

17.1 Student grouping; mixed or separated into dominant language 17.1__:51_££~_
groups: (mark all that apply)
O-not specified
Pupils of both linguistie greups are:
1-alweys mixed for all learning ‘ES f"
2-mixed for language learning f’
ixed for some academic subject learning
ixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups
6-separated for most academic subject learning into dominant
language groups
7-never nixed for language or other academic learning
8-other (gppcify)

Ned, - (10 47T studerts)
17.2 Students are grouped for language instruction: 17.2 I A
(mark all that apply) A-more than -+ the time B Less than 4 the time
QO-not specified \5- P

1-~total class -\ ‘9
2-small groups (specify size)
3~individual instruction

D N

17.3 Criteria for grouping: Students

0-not specified I Non Eng  II Eng dom  ¥X3Tng dom
dom T " NEIT
1-by age —— — — 113
2-by native language —_— —_— ' _’_ﬂ_
@y dominant language A X X 3

Yy language proficiency

(ex. level of reading skill)_ X _ X X
n.a. not applicable

(no E.dom/NEHT) . e -

18,0 TUTORING

#8.1 Student Tutoring is: (mark all that apply) 18.1____H___
no-not mentioned
O-type i=s not specifieu
1-inter-gthnic (N-BIT student, tutors HIT students)
2-intra-ethnic (N-EMT student tutors N-RIT) |
3-done by older children (cross age)

one by peers (same age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring nr instruction as follows:
O-area not specified 13-2_2.’__3.,_"'
winter-ethnic (N-EIT aide tutors EIT student)
in the acqusition of native language si:ills
n the acqusition of second language slhills
in other academic subjects

A |
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_ v Materials under censideration fer th first year are:

-
-

X M‘M &é‘m W%:«&' -

"~ Grade K - lrench languagne arts for French-dominant: '
To be sclected from Trench and French-Canadian wmateri ile,
e.g. scries produced by the Centre de Psychologicv et
de Pédagogie in Meatreal.

French language arts for Fnglish deminant:

. 3 - ) -
Bon jour, Line; Ln avant; Frere Jacques; Parlons francais
English language arts for French dominant:

- Michigan Oral Language Series, Eaglish Guide-Kinderr-arten:

Harper and Ret/, The Linguistic Readers (latcer; perhaps for o

grade 1)

English lénguage arts for English doninant:

State adoptions

Social Studies for all:
. - ;
‘ Cultural units locally under development for primary grades. v
Other: ; §
’ A
k]
State adoptions. 3

Grade 1 ~ For 1970-1971 only, there will be considerable if not complete
overlap with K selections in language arts and social studies,
with the possibility of a different rate of progress. Other

subjects will have different materials at the two levels

‘according to State recommendations. ;o

- -
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5.

7.0

Project Components .
a. Instructional Program .
The average class will contain about thirty children. It is
planned that sectionizing will be accomplished without reference to
linguistic dominance. English-dominant and French-dominant children
are expected to be in about equal numbers in each classroom, with each
linguistic group being racially mixed. Within each class, the iinguistic
variable will serve as the basis of grouping for instructional pur-
poses during specified parts of the day. The program plan for kinder-
garten (one-half day), follows:
French- English- All
Instructional Area Dominant Children |Dominant Children | Together
Eng. Regding Readiness - X :
“ng. as 2nd Lang. (Oral) X
Frencg Readirg Readiness X
Fr. as 2nd Lang. (Oral) X
Social Studies X
. (Biling.-
Bicult.,)
Music X
(Biling.-~
Bicult,)
Mathematics X (Eng.)
Science _ X (Eng.)
Art X (Eng.)
Physical Education , X (Eng.)

At the kindergarten level, curricular areas are of course not
discrete, and insofar as possible those subjects which are listed as

given to the entire group in English only will be dealt with in a

o1 R T e AN 1




bilingual-bicultural way. Thus for example Social Studies will overlap
Music and Mysical Education in the use of both French and English in
songs and games representative of the two heritages. The art, music and
Physical Education helping teaclers are bilingual and will compliment the
teachers in these areas.

Beginning in 1971-1972, in grade 1 the program will continue the

same pattern as that used in kindergarten, except in language arts.

At this point is believed that each sub-set of children, whle continuing
the oral study of their second language, can initiate reading readiness
in that language as well. This is based on the assumption that reading
readiness and possibly reading itself was begun in the dominant tongue at
grade K. Language arts for grade 1 therfore will be for 1971-1972 and
thereafter: -

French English All Together
Instructional Area Dominant Dominant All Together
English Reading X
Readiness
English Reading o X
English as 2nd Lang. X
French Reéading
Readiness X
French REading X
French as 2nd Lang. X b
(Oral) ,

During this initial year, the children in grade 1 will not have
had a bilingual instructional program at K. Their language arts
program would therefore follow a pattern along these lines:
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French English
Area Dominant Dominant

Eng. Readiness € .
Reading X

Eng. as 2nd lang.,
(Oral) X
French Readiness &
Reading ‘ X

French as 2nd Lang.
(Oral) X

‘As will be noted, the gt':ade 1 plan is quite similar for this year
only to that proposed for K, except that faster progress in readiness
and reading in the dominant language is expected of each group.

As the program develops, it is hoped that commnity support and
staffing capabilities will permit an expansion of the use of French,
for both groups, into additional subject areas.

Staffing will be accomplished through the use of teams of three:
one full-time teacher per class (all those hired by local funds for the
project so far are local persons who are thoroughly conversant with at
least one local dialect of French, as well as fully competent in English);
one full-time aide from the commnity, whose dominant language is local

French; and one third-time teacher assistant per class-who is a native of

France (these assistants will arrive in October, after the pattern of
acceptance and use of both English and aral local French has been estaf:l:fsh-
ed); one third-time French specialist teacher from Louisiana. It is

planned that the head teacher will have overall responsibility, and also
immediate responsilility for the teaching of all English language ';;ts,

wheather dominant or second. ' -
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.~ 18.3 Parent tutoring: (mark all that apply)
. , no-not mentioned
O-type not specified
1-inter-ethnic narent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
&n an adult education component

6-as parent volunteers who tutor during the school day
terials are provided for use in home by parents
8-other (specify

19.0 CURRICULUM PATTELNS

The stated curriculum pattern of the bilingual project:
1-Except For inclusion of N-ZMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the

culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
(¢>small group instruction
5-individualized learning
6-open classroom
-guided discovery and inquiry

-others (specify)
f{O)if the program includes activities which complement

experiences children encounter in the home, community

and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIENT

in school through observation and guidance of teacher

(8)a curriculum which is both child and subject-centered

1803-J5‘-L—

19.0 H,Z,lo

bilingual program which differ from traditional, typical curri-

20.1 Cognitive development in early childhood grades is fostered through:

0-method not mentioned

structured enviriomment rich with materials child can manipulate

order, compare, match for perceptual-notor development

2-non-verbal materials, such as llontessori materials from which

2001/, 3 H

children can learn sensory discrimination, matching, seriation,

counting, addition, subtraction

@1abeling and discussion of concepts related to time, space, distance,

position

labeling and grouping actuzl objects to learn classification;

grouping objects with common attributes and labeling their
attributes (i.c. colors, sizes)

5H-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation by child vith teacher's

A;}iidunce rather then t.zcher demongtration,
Y- T «




@materials are provided for use in home by parents
8-other (specify

00 9 : o 1 00 &
1.0 CURRICULUY PATTELNS 9.0 4.3.10

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri- i
culum such as: (mark all that apply)
2~a non-graded classroom: pupils of different ages are .
grouped togsther during part of the school day
3~flexible or modular scheduling
Zpsmall group instruction
5-individualized learning
6-open classroom
-guided discovery and inquiry
(8)a curriculum which is both child and subject-centered
-others (specify)
if the program includes activities which complement
, experiences children encounter in the home, community
. and through mass media i.e. TV, aescribe below:

20.0 COGNITIVZ DEVELOPIEZNT

Vil

20.1 Cognitive development in early childhood grades is fostered through:
Q-method not mentioned 20.1 l' 3, Ll
@structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-notor development

2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

@labeling and discussion of concepts related to time, space, distance,
position

@labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.ec. colors, sizes)

5-direct experience of processes of science through discovery, using
maf,erials rather than text; active experimentation by child vith teacher's

idunce rather thon toacher desiongtration,
6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive developrent in later grades (grade /4 and above) i - “Q
O-method not mentioaned o cET A |
1-specify or xerox p. no., and docuaent
n.a.-no grade 4 or later grades
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| ‘ .
" . 21.0 SELF-ESTERM 21.01,2, 3,4.5,7
Stated methods of project compenent expected to increase self-estcem: 'D[ 12

no-self-estecnn not mentioned as an objective
O-~self-esteem is an objective but nethods not specified
Teacher encourages pupil to verbally express his feelings:
through role-playing
puppetry :
language-experience approach: students dictate stories from
their own.experience
teacher accepts, aclmouledges ideas and feelings
teacher encourages non-verbal expression of child's feelings
through painting, nusic, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher: their actions are
discussed and the childien are encouraged not to make fun of
"different"” ways

(j)teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attenpts are encouraged

9-other (specify) (xerox or summarize) document page i

Teacher provides experiences in pupil self-direction and acceptance of
responsibil.ty, such as:
(:}pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
2)pupils choose activities from a variety of interest center
~older puils participate in curriculum planning and/or
developnient
14-pupils write a bilingual newspaper for dissemination to the
cormunity
15-other (specify)

22.0 LEARNING STRATEGIES 22-0____.]____ ] C

1-The project mentions the following specific lcarning strategics
as important for reaching a particular ethno-linguistic group:
(specxfy or Xerox) Document and Page no,
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, nove about freely or sit in a circle or
horseshoe rather than sit in rovs, has been found more effective.

“A \arae ._,"_h?..ne mentgeneg\\,_s, dam._(_pu.nd.-spu.km )du\éft-'\ are
- no\ter\t*’\y " iy verba\ 1w u Yher o.n%uo.kéo-'\'\ enter school with

ar extremel ative seif ’"“ itional clossroom with
5lanaardnzu‘ 'l'ev and rou.- w n.sc. drildvren 4end to fus
“r\éb"‘ﬁbhtt\'t— Q-KPQ—T‘CQ-V\C-'Q. foilure wentl &hd Cvl-vﬁ'w&\\gl \'

+o establish ooc\ holesome pear rq,\q.ho s\\\pSp In s
Poss«-ssw\a a \n'tv.l\e.c.-&u-.\ c.o.'po.u y to do lw.r-u-stsc

Q

23.0 BICULTUXAL COMPOIZNT




teacher accepts, ac:nouledges lueas ¢h& TCCLIdL-

teacher encourages non-verbal expression of child's feclings
through painting, music, dancing

6-teacher provides cxperiences in vhich the various ways that
children act are accepted by the teacher, their actions are
discussed and the children are encouraged not to nake fun of
"different" woys
teacher provides experiences leading to conpetency and
success

8-teacher provides experiences where occasional failure is
aclknowledged as part of everyone's experience; second
attenpts are encouraged

9-other (specify) (xerox or summarize) document page i

Teacher provides experiences in pupil self-direction and acceptance of
responsgibility, such as:
(i}pupils act as tutors for other pupils
1f-puils have some options in choice of curriculum
pupils choose activities from a variety of interest centexrs
“older puils participate in curriculum planning and/or
developnent
14-pupils write a bilinguel newspaper for dissenination to the
community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0____]_____ p C

1-The project mentions the following specific lcarning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rous, has been found more effective.

O-none mentioned . ‘d
YA \arqe percEntaqe ok These ao.m._(_ﬁ-;ndvspa.km\d“\ e ovre .
notoriously won-verba\ in airher lomgue e.a wnd entrer school u:\ﬂ\

ar txtremely N obtive seib-imoaqe. - ITn"Q ditional Clossroenn with
standardized fevtd and r‘octc\u:an_g' Hese dnildren tend to S
underachieve, Q.x’:cric.m_uc. ailure ‘fre wently ond ¢V¢“+U~°-\\~l il
‘o establish go00d /wholesome pesr \‘q,.\g,ﬁo ships: 158 s:ﬂ\’l of

Possc.ss‘ma \-éa_ inteliecctual w_’;ou.sfy to do oOtherwise ”

23,0 BICULTUXAL COMPOHENT

23.1 This progranm is: 23.1 __a__+_645

1-bilingual alone
?bilingual and bicultural

~bilingual and multicultural

O-not specified as to which of the above

-an ethnic studies program is included in the bilingual program
éart, posters, yealia, crafts of both cultures are exhibited in

the classroom

language and cultural content are integrated

7-other (specify)




Objective 27.
Objective 28.

Objective 29,
Objective 30.

Objective ‘31,

Objective 32.

Question XU:0

PERSONAL - SOCIAL ADJUSTMENT
Objechves
Student shares songs, games, dances typical to his cultural.

Student volunteers to interpret comments made in his
language to other children who do not understand (Happens
during informal activities).

Student participates voluntarily in group activities
such as games and dances.

Student volunteers responses in class readily and will
do so ‘n his dominant language.

When participating in group activities student will
voluntarily select a partner, doing so at times without
restricting his choice to pupils of the same dominant
language.

Student will attend school regularly with comparatively
few absences other than those associated with physical
il1ness or reasons of a similar degree of validity.

30
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. * 33.2 Cross-cultural awarcness: 23.2__ O
If project mentions specific values or iodes of vehavior of
N-EM culture, please sumaarizs below: (or attach xerox) |
found in docwent ______ _____, page i
O-not mentioned

[P PP

23.3 1-if project mentions efforts to decrease etimocentrism in 23.3_ O -
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent lmowledge of the N-HIT culture 2344, 2 .L_3+_.'+S.
involves (mari all that apply)
-no bicultural component ientioned
unanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal

ovements

GHiSmrical-cultural heritage of the past--contributions to art
and science

@'Deep' culture: family patterns and contemporary way of life.

L-Itemization of surface aspects of a country--geography, dates
of holidays etc. .

@A specific culture only e.g. one Indian tribe* AL&A\&‘\ -F;"'“c‘\\

6-Various cultures of same etimic/linguistic group (i.e. Spanish-
spealing peoples)

7-A third culture different from NEIT or IMNT

8-0tner (specify)

23.5 American culture is defined: 23.5 2. ' }
O-not specified |
1-narrovly: primarily Anglo-Saxon orientation
2-hroadly: ethnic pluralism of America--multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number fer xerox) or
elaborate in your own words

24.0 COILIUNITY CGIPONENT

ERIC 24.1 Bilingual libraries are provided foi: 2441 _ ",__.__
: 0-group not specified
- (Movoject children




23.3 1-if project mentions efforts to decrease etimocentrism in 22.3__ O
either or both groups, describe below: (or xerox~-document page/f)
O-none mentioned

-

23.4 In the bicultural compenent !mowledge of the N-HIT culture 2344 "zl 3, "S.
involves (mari: all that apply)
-no bicultural component mentioned
unanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal

ovements
Gjlﬁistorical-cultural heritage of the past~-contributions to art
and science
@'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country--geogTaphy, dates

of holilays etc. .
@A specific culture only e.g. one Indian tribe * ALﬂC\\OJ\ - G-e.nc)\
6-~Various cultures of same etinic/linguistic group (i.e. Spanish-
speaking peoples)
7-A third culture different from NEIT or IMT
8-Cther (specify)

23.5 American culture is defined: 23.5 2
O-not specified
1-narrouly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisn of America-~-multicultural
contributions of various ethnic groups discussed
3-other(indicate dccument and page number for xerox) or
elaborate in your own words

24.0 COLEWNITY COPOHENT

24.1 Bilingual libraries are provided fox: 24.1-__!_'__2__
O-group not specified
(Dproject children
2-adults of the project community
eachers
no-vilingual library not mentioned

24.2 An ethnic studies library is provided for: 242 !‘ 3,_,_
O-group not specified
@)roject children
-adults of the project community
eachers
no-ethnic studies library not mentioned
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24.3 Provision is made by the school for informing the parents 2.3 "5' ‘| ql “,"’

and comrunity about the progranm through:(Mark all that apply)
O-inethod not specified
no-no provision for informing community
@q,bilingual nevsletter
- @ monolingual newsletter
news sent to mass media. ..
if articles included with project, check 4 ~Eval. Design

5-bilingual fliers sent home
formal meetings
7-informal meetings open to entire community
i -neetings conducted in voth languages
home visits
~other (specify)
project director personally involved in program
dissemination. specify how
N3
24.4 Community involvement in the formulation of school policies
and programs is sought through: 2.4 —10-—3}-1
O-type not specified
no-not sought
1-existing comuunity groups working with program
bilingual questionnaires
community-school staff committees
~comunity advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
~other (specify)
project director personally seeks involvement of cormunity
in program. specify how /W& Ps'l -4 Q
24.5 The school keeps informed about cormunity interests, events and
prot.iems through: e '?;_3,3
no-no uention of school seeking to be informed about community
1-mee’.ings open to the entire community conducted in both
languages
¢ wiunity representatives to the school
bl ngaal questionnaire sent to the honme
oie visits by school personnel
5-other (specify)
O-niethiod net specified
Q 24.6 The school is open to the community through: 2L.5 __I,'__g_
E MC O-not mentioned

no-schnool is not open to comuunity for coumunity use




7-infornal meetinge open to entirce cornwnity
-;ieetings conducted in both languages
home visits
~other (specify)
project director personally involved in progrem
dissenination, specify hou
NS

24,/ Community involvement in the formulation of school policies
and programs is sought through: 2.4 2' 3’ §

E O-type not specified
‘ no-not sought
1-existing comuunity groups working with program

bilingual questionnaires

conmuni ty-school staff comittees

-comaunity advisory groups
5-formal meetins open to the entire comunity
6-inforps]l meetings with community groups

~other (specify)

project director personally see!:s involvement of cortmunity

in program. s»ecify hou:nS§ Fs. - . C‘

24.5 The school keeps informed about community interests, events and 2
problens through: s T 3..3
no-no mention of school seeking to be informed about community
1-meetinas open to the entire comaunity conducted in both
langaages
comimmity representatives to the sciwol
bi! nguzl questionnaire sent to the honme
:ore visits by school perscnnel
5.other (s ecify)
O-moth:ed nce specified

24.6 The school is open to the camunity through: 2.5 __"__2__
O0-not mentioned
nc-scitool is not open to comumunity for coumunity use
@-opening school facilities to the cormunity at large for use
after school hours and on weeiends
nroviding adult education courses
3-other (specify)

25.0 LiPACT ZVALUATION

25.1 Pro ject nentions description or disseninaticn of the btilingual | 3 ‘,t ‘

progran tharough: . . 25.1_ ¢ T
newsnaper articles - induded in Eval. W‘S“

-radio programs

isitars Lo observe the progran
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7%.2 Project's impzct: R5.2 a' 3
1~Project mentlons that other classes in the school, but £ Y273
not in the program have picl:ed up methods or waterial from > b

the bilingual program
@-Project mentions other schools in the local educational system

have started bilingual prograns * Patlents uested (+ P HC.
34Project mentions that = University has instituted teacher

training courses in bilingual education to meet staff devel-

opnent needs

26.0 ROLE OF EVALUATOR

26,1 Evaluator has field tested, on a group of children 'ho are of
the same language, culture and grade levels as the children in
the bilingual program: 26‘1.."_3.1._‘1'_
O-not mentioned \
1-published measures P% LS
staff developed measures
-staff translations of published neasures
taff adaptations of publ.shed measures

26,2 Zvaluator has personally observed students in the program: 26.2 3
O-not nentioned
no-never
1-once or twice during the year
citore than twice
@regularly
L-other (specify)

26,3 Evaluator has met «.th teachers: 26.3___3____
O-not mentioned
ro-never
1-once or twice during year
-more than twice
@regularly
l-other (specify)

27.0 EVALUATION PROCEDURE  Ste XTRoXx Al -

27.1 0O-not spccified 2T __
comparison group has been chosen P(; 3 C-
2-A comparison group will be chosen
27.2  O-not specified (mark: all that apply) 27.2. 2, H, 6, v
-Pre-tests have been given to pro;ject group or sample
" wiil be
3-Post~tests have been given to proaect group o soiple P 65 C..
" will be
~Pre~tests have been given to co*xparlson groun
" will be

Post-tests have been given to comparJ_son group
" will be

.o




RESEARCH DESIGN

General Statement of Objectives

The evaluation activities wili focus on four areas of concern:

1) the learner;
2) teachers - and aides;
. 3) the parents; and
.- 4) eclassroom materials and equipment.

The design is conceived in such a way as to provide information data

al for short te:;m use., as well as longitudinally, and was written in light of

the goals enumerated in Section IV of this proposal. .
m Briefly,- the evaluation activities will be described for each of the
Bl focal l;oints mentioned above.

The learner

A sclected commercial test ofﬂachiévement will be used to provide an
independent measure o§ pupil development toward objectives of a bfoad,
comprehensive nature (general educational development). i

Other cmmer;ial or Southwest Educational Development Laboratory-developed
tests will be used to determine prior knowledge, in terms of learning ob-

.Jectives, possessed hy the pupils at the time they enter the program. These

instruments would be of a more specific nature and would include a language

measure (e.g.; The Auditory Test of Languagé) — to obtain an indication of
the child's auditory knowlédge o language. A specific language test will

also be used Lo determine the dominant language of individual pupils (possibly

a7

the Early Childhood Conceptual Development Test). A mental maturity measure
will ‘be given so that the variable of intelligence may-be controlled for
interpreting and analyzing the data from other instruments (see the descrip-

tion of SEDL Data Analysis Procedures). , ]
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The Tentative Yupil Data Gathering schedule is depicted below.

Kindergarten
*Instrument o Approximate Administration Dates
- ) September Dzc, = Febh. lay
Auditory Test of Lar_.age ' X
Short Test of Educa..onal Ability X
Metropolitan Reading Test . X
Early Childhood Conceptual Develop- X
ment Test .
First Grade
*Instrument Approximate Administration Dates
. September Dec. - Feb. - May
Auditory Test of Language X
Short Test of Educational Ability . : X
Metropolitan Reading Test - X
Stanford Achievement Test X
Early Childhood Conceptual Develop- X
ment Test -

Teachers and Teacher Aides . . -

.

The primary aim in this focal area <is to help the teachers and teacher

aides identify and measure specific performance objectives. A seminar and
traipning session will be held early in the schooi year to develop these
capabilities.

Demograéﬁic‘information will be obtained from teachers, teacher aides,
_;nd administrators for use in describing and'analyzing the school.

The Tentative Data Gathering Schedule for School. Persomnel is: -

#Instrument ‘Approximate Date of Administration
September Dec. - Feb. May
Seminar - Training session on
Performance Objectives X
Teacher Demographic Questionnaire X
Principal Demographic Questionnaire X

* These specific instruments may or -may not be the ones actually utilized.
However, the tests used will be representative of the concepts contained
within those enumerated.

.
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The Parent

A Pa;:ent Demographic and Attitude Questionnaire will be developed so
as to determine degrees of awareness of . the program and attitudes toward 1it.
The questionnaire will be given the second half of the school year.

»

Classroon Materials ard Equipment

The Research and Evaluation ’.:Division will assist the local district in
developing a "formative evaluation system" for the systematic collection and
analysis of feedback information from students, teachers, and program origi-
nator-observers, The major purpose would be to enable che. district to have
the capability to assess the extent to which it is achieving stated objectives

. and to identify and define qeeded revisions and modifications of materials.

These activities would be consistent with and be supported by. those of the
Septesber seminar on performance objectives. ’

.
b T

SEOL Data Collectiécedutes for Evaluation Design imglementati'onr
\

m wotatory distributes at least one week in advance of the
> 4

uww dates for administration each test instrument or other instrument

vaich 19 to be administered at the school test site. The materials are
“shipped to & designated Site Evaluation Coordinator ‘who has been given

tretatng in the administration of the imstruments or who has been instructed

4 *,

suf{iciestly that he can explain fo. teachers, or others, the procedures to
be huand in administeting the instrumentl. '
The Site Rvaluation COotdinacot is tesponsible to the Laboratory's

field Cperations Branch (of the Reseatch and Evaluation Division) for the

""-". adainistration, and proper tetum of all the imstruments. Depending

vpve the muculars of the contract with che school site, the Coordinator

-
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e of the Field Oﬁetations Branch or of the local school district,

is an employe

but in either case he is responsible in respect to these activities to the

h and must be a person who meets the qualifications set

Field Operations Branc
by the Research and Evaluation Division. In general, this means he must hold i
‘a graduate degree in education, '

jated fields and must have at least one graduate level course in testing.

Upon return of- the 1nstrumeht§ to the Field Operations Branch, they

are reviewed for completeness and apparent proper handling and then forwarded

in a complete batch for the site to the Data Processing Branch where they

are transformed by scoring and other procedures into computer—compatible

nalysis programs. Infor-

4

data and processed in accordance with prescribed a

mation on results are futnished to the sites. .

om time to time on .y

i
!
|
|
|
i
§
!
!
|
educational psychology, psychology, or re= . ; ;-.
i
|
t
)
]
!
i
]
i
The Site Evaluation Coordinator also reports fr |
I
]

teacher progress in respect to the program materials and on other problems ,

ch may be helpful in Laboratory monitoring of ;ite progress.

In addition, he assists in preparation of the evaluation reports for the I

or situations whi

site by submitting background information relating to local use of the ‘ -
. f *

program.

As suggested by his relationship with the Field Operations Branch,

the work of the Site Evalua:ion'Coordinator is monitored by the field

R

ters staff of the Branch a spe~

Operations Branch. Within the headquar

cialist for the program works with a limited number of sites to insure that

s are accomplished in accordance

. ——

testing and other data collection procedure

with the evéluation design schedule for that site.

r Evaluation Design Implementation

e ——————— >~ 3 e

SEDL Data Analysis Procedures fo

Upon receipt of administered tests and otlier instruments, their review

and their transmission

in the Field pperations Branch as previously mentioned,

- e i o




t» the Data Processing Branch, rhe instruments are there processed in
accordance with a previously prescribed analysis design.

xest results are then processed along with demographic data concerning
each pupil to produce educational statistical—tables for each pupil in
respect to each test. Such items as means and standard deviations also are
produced by class for each 1nstrument. In addition, in subsequent years,
regression techniques will be used to predict annual achievement scores
for each pupil vwhen various groupings are made, covarying on the basis of
pretest scores on a mental measurement oOr developmental 1eve1 tests. In
effect, these analyses are used to determine that the program effects are,
or are not, uniform across all mental levels of pupils in the program when
pupils are compared in accordance with various measures such as education
of parents, sex,status, and numerous other variables including variations
in performance levels on other test instruments. The computer programs

provide {nformation as to the statistical significance of the results

.
-

obtained.

SEDL Evaluation Regorting Procedures

Reporting of evaluation results is, in general, based on the contract

terms regording reporting. In general, the Laboratory prepares a formal
yritten :;;;:: at the end of the contract or at the end of each school year.
The report typically inciudes a description of the prograt including
tho rationale for the program and the objectives for the program. The
questions to be answered, or the hypotheses to be tested, are stated. Ina
ousocquent oection.the pupils in the test population (and any comparison

populorion) are described in demographic terms and in terms of test results

at cnéry to the experimental or comparison program. The teaching staff is




described in terms of its preparation and certification status, its ratio
in respect to pupils, and selected demograéhic data. The test site is
F described; The evaluation design, including the instruments used and
the nature of the questions to be answered by thg de;ign are again stated.
Finally, the results obtained by the application of the evaluation deslign
are then reported. An abstract is provided for each such report.
Although the report is prepared in the Research and Evaluation
Division, 1; is reviewed by the Learning System Director. It is then
edited by the Information and Publications Branch in the Planning Division i
of SEDL.
This formal report is submitted to the SEDL Learning System Director
and to the funding aéency. In addition, copies are submitted to key
people at each test site.
In addition to this formal report, information is reported at
intervals back to the testing site on tesg results which may be of help .
to site personnel in working with the children. Infor;ation is regularly
reported to chejLearning System Director as soon as test results, inter- i
view schedule analyses, or other data analyses have been completed at eg;h
data collection period during the school year. These results permit the
Lea;ning System Director, or the director's staff, to make any adjustments
in the learning system or to intensify or redirect staff development ac;

tivities in accordance'vifh the indications from the results.
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LANGUAGE ABILITY MEASURES

*Auditory Test of Language (Carrow) (To be administered by SEDL Specialist)

This instrument is designed to measure the child's au;al language com-
prehension without requiring an oral language expression from the child. The
tesc consists of a set of picture plates, each of which contains thréé black
and white line drawings. The pictures represent referential categories and
contrasts that can be signaled by form classes and function words, morpho-
logical constructions, grammatical categories, and syntactic structures. The
instructions provide that the words used in testing the linguistic structure
be used first as separate items so that failure on subsequent items can be
clearly distinguished as stemming from lack of knowledge of lexical items or
from lack of knowledge of grammatical form.

The test is designed for use with children of ages three through five
and also for children of ages six and seven. It is administered separately
to each child, with the test administrator providing the oral stimulus on
each test item.

where the children to be test;d are from Mexican American families, the
test is usually administered to one-half of the test population in English
and to the other half of the test population in Cpanish. At particular sitcs
this may be varied to select a sample of pupils who will be tested in both
languages. For age three children the "pretest" is given in Spanish at the
time they enter the preschool program. Seveihl months later, just before
instruction is begun in English, they are “pretested" in English. At the
end of their échool year they are "sosttested” in both English and Spanish.
Four-year- and five-year-old children are given pretest and posttest in both

languages.

*This instrument may be adapted for use with French-speaking children.
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where the children to be tested are not native Spanish—speakers, all

testing is done with the English versions only.

Using the Auditory Test ==~

Purpose in To obtain a measure of the child's

auditory knowledge of language as indicated by his ability to answer ccT-

jdentifying plctures, where the .

rectly to language stimull by correctly

gtimulus is provided in two languages for the Mexican American child or in

English only for the Negro American or Anglu American child with no other

language but English.

STAFF DEVELOPMENT MEASURES

‘Demographic Qgestionnaire for Campus Administrators (QQCA)
Jonnaire (PDQ) (Self-administered by Principal

?rincipal's‘Demographic Quest
Administrator)

The DQCA is a more elaborate version of the PDQ with a aumber of omissions
cription of information to

and some additions, developed for direct trans

on sought and in

punched cards. Cenerally, it conforms in types of ‘informati

purpose to the DQCP. It will only rarely, 1f ever, be useful for tests of

statistical significance. It may, however, be quite useful in providing

clues as to pupil achievement, OT failure to achieve, ot particular campuses ;

snd it may be even more useful in predicting teacher participation in and

enthusiasﬁ'for SEDL learning systeus.

oom Personnel (DQCP)

Demographic ggestionnaire fér Classr
Teacher Demographic Guestionnaire (TDQ) (Self—administered by Teacher)

The DQCP suggested for use in lieu of the TDQ seeks to obtain informa-

tion sbout the teacher's school assignment

and teaching qualification and

eks also information concerning the teacher's train-

tesching history. It se

ing, éspecially in respect to work with disadvantaged children. Several

of the questionnaire geek information concerning the

questions near the end
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family status of the teacher. The form, as i{ndicated by its changed title,
relates to all classroom personnel including all levels of teachers and
teaching aides used in the learning system.

The form is, of course, self-administered. It {s designed for rapid
transformath'm of the information into coded data on punched cards so that
summary information can be maintained on each classroom person and by use
of the classification codes any relationships between any of these factors
and pupil perfomance can be determined by regression analyses.

In genera]., the number of teachers at a single site will be too small
for firm determinations to be made regarding the significance of any of the
ranges on any variable for which information has been collected. However,
meaningfu].' comparisons will be possible between teacher and aide training,
experience, and other data for the descriptive sections of each Site Evalua-
tion Report. mn addition, at sites with extensive programs it will be pos-
sible to make statistical comparisons relating to some of the more common
varisbles. Between sites, the number of classroom personnel should be large
enough to make comparisons on a number of the variables included in the DQCP.

Usually the DQCP will be administered only once each year and persons
completing the form for the second time will be asked to furnish only in-
fomticn which has changed from the previous report. For this purpose, the
previous form will normally be provided to the teacher to assist in determin-
ing vhich items of {nformation no longer apply.

Purpose in Using the m — To permit the testing of effects of various

factors in the classroom personnel's background on pupil achievement.

Short Test of Educational Ability (STEA) (To be admin. by Classroom Teacher)

The Short Test of Educational Ability (STEA) published by Science

1

Research Associates may be used in conjunction with the SRA Achievement

"
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Series to provide test information for pupils below the usual public school

grade levels. The STEA is provided in five levels:

K-Grade 1: Level 1 Grades 7-8: Level 4
Grades 2-3: Level 2 Grades 9-12: Level 5 \\
Grades 4~6: Level 3

The STEA is designed to provide a short and reasonably reliable estimate _
of educational ability, expressed as an I.Q. score. It is designed to avoid
reliance on achievement of concepts and skills acquired at school or at home.
The test batteries are available in machine-scoreable test booklets, -and the
batteries are group administered. It is available in both English and Spanish
versions, and the Spanish versions are available in several dialects (South-
western, Cuban, and Puerto Rican). *

The availability of the test in both English and Spanish makes it par-
ticularly useful tc the Laboratory. SEDL procedure is to have the teacher,
using Level 1, to read each item in one language and then in the other when
administering the test to Mexican American pupils. This p?ocedure eliminates
any disadvantage from language comprehension and permits a more accurate
determination of the child's intelligence level. For other pupils the test
is administered in English only.

' Subtests for the five batteries are indicated in the following tabulation,

Composition of Batteries by Test Level

General Trait or K-1 2-3 4-6 7-8 9-12

) Remarks or
Ability Level 1 Level 2 Level 3 Level 4 Level § Explanations
Cause and Effect "What would hap-

Situations % . pen if...How
Simple Problem Solving would you...
Situations x
Spatial Relations x x Manipulation of simple shapes
Verbal Meaning (pictorial) x x* x* x* *Vocab. items
Number Series (No. manip.) x x
Arith, Reasoning . x x x
Letter Series x Manip. of letters
Symbol ‘Manipulation x Manip. algebraic
Time Minutes 30 30 30 ‘30 30 symbols

Scores are provided as raw scores, intelligence quotients, percentiles, stanines,
and, for Levels 1 and 2 only, Mental Ages. :

* These instruments could posiibly be modified
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stanford Achievement Test (To be administered by Classroom Teacher)

The Stanford Achievement Test is a series of six different batteries
of tests, each battery applying to a particular level. Primary 1 applies
to Grades 1.2 to 2.5; Primary 2 to Grades 2.5 to 3.9; Intermediate 1 to

Grades &4 to 5.53 Intermediate 2 to Grades 5.5 to 6.93 Advanced, Grades 7

to 9; and High School, Grades 9 to 12. All levels are group administered.

The batteries are based on a core curriculun: spelling, language,

arithmetic, reading, and similar skills, varied by level of test to include

more sophisticated materials. Science and social studies are introduced
early and continue through the high school level, and at the high school

ilevel the battery (complete) includes humanities and arts, business and

economics, and technical comprehension. A detailed breakdown of the sub-

tests at each level is given in the table below which shows the subtests

used in the partial batteries and in the total (or complete) batteries at

the two intermediate and higher levels. (PB and TB.)

Batteries of Subtests for the Different Level SATs

‘Subtest Title " Primary Intermediate Advanced High School
: 1 7 1pB 1TB 2PB 2TB __ PB Total PB Total B.

Word Reading x

Word Meaning x xXx X X X

Paragraph Meaning x X X X X X x x

Vocabulary x

Spelling x X x X X X x x x x

wWorkstudy Skill x x X X

Arithmetic x .

Arith. Computation x X X X X x x

Arith. Concepts x X X X X x x

Arith. Applicatione x X X X x x

Mathematics x x

Num. Competence x x

Language X x X X X x x

English x x

Reading x x

Science x x x x x x

Social Studies x x x x x x

Arts & Hamanities x

Business & Economics x

Technical Comprehension t 3
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Subtest Title (Cont.) Primary __ Intermediate Advanced High School
1 2 1PB 1TB 2rB 2TB _ PB Total PB  Total B.
Time allowance
(Minutes) 127 185- 201-261 192-267 178-255 320-440
160 235

Number of Sessions
Recommended v 5 7 5 6 S5 1 & 6 ,,{ 4

Arrangement of Test

Booklet (Number of

pages in the Single

Booklet) 12 16 23 31 22 31 2 32

For the two Primary level tests answers are recorded in the test booklets. -

Scoring is by hand. For the higher level tests either hand or machine scoring
may be used. Scoring is, of course, by the Data Processing Division, Research
and Evaluation Division, of the Laboratory. Subscores are derived for each
test in the battery, or batteries, used for the particular Laboratory learn-
ing system.

For each battery, or level, and its subtests norms have been provided
by gride, age, percentile, and stanine. The grade scores are readily con-
verted to grade equivalents simply by inserting a decimal before the last
digit of the grade scores. (A grade of 85 becomes a grade equivalent of
8.5, or the equivalent of 8 and one-half years of schooling for the subtest.)
The grade ‘score standard error of measurement, generally, is within four
grade points, or 0.4 grade equivalents. Thus, the odds are about two to one
that for a grade of 85,’the true score of the pupil is between 81 and 89,
or his grade gquivalen: is between 8.1 and 8.9. For the advanced battery
the standard error is about 9 to 1l grade points, and for the high school

the error is about 2 to 3 grade points.
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The SAT is the result of a very comprehensive testing and valtd;tion
progras. The criticisa that it stresses factual koowledge and recall, as
;o-pared to application, is pezhaps the most frequeat cowplaint made of
the test. It tends apparently to reflect the more modern curficulun of
the higher grades somevhat berrer than tha: of the lower grades. Never-
theless, is breadth and the applicability of its approach to a vast
majority of the nation's schools make this a highly useful test.

Purpose in Using the Scanford Achievement Test (SAT) - Because of

the wide coverage cf the various batteries of the Stanford and because of

the inclusiveness of the curriculum tested by the SAT, the test permits ¢
deternination of the comparative beginning level of experimental pupils
and compsrison pupils for any grade level of interest and a maasure of
the gain achieved by the experimental and cosparison {apils for any given
period of time — a school yesr, or sore, or less. Tue grade equivalency
scores permit sdjustments based ou the particular months, in a particular
grade, of pupils tested at different times duricy m yesr so that grade
placement discrepancies of pupils of éivergent backpround, divergent pre-
test scores, divergeat treatmant programs, ot other differences can be
compared as to gain or 1c:s ia grade equivalency.

The test is u;eful to the Laboratory ia diterximing the extest, 1f smy,
to vhich its experimental pupils started vith & Namdicap, lcet or gained
Wumnettowutm.erlutapuhmtum
comparison group, including the satiomal populaticns om vhich the test

batteries were normed. ¥
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